FYS 188B Beatles
Spring, 2008
Peter Bailey

“We Can Wor k 1|t Out”
The Beatles--
The Syllabus

°EQNL LD SN AXNihecasein all First Year Seminars, the
Ssubject matter in this one is somewhat inci
purposes: t o sharpen studentsd research abilit
at forming that most challenging of intellectual constructions: the thesis
statement. (A harangue about the cultural importance of the thesis statement to a
college education will be offered ad nauseum in the seminar.) A strong thesis
(according to Booth, Colomb, and Williams in The Craft of Research), has three
characteristics: first, its claim must be substantive. Your thesis has to engage
the readerods intéryesnakiing @atmhearssworntdon t he
have considered before, one which requires demonstration and argumentation in
order to be validated. Second, the claim must be contestable; it should lead the
reader to think, Ayo u dirihgthhatséhe Rolling&torex pl ai n t ha
l ong outl i ved tonmtestaldecaaseriior, and suggediirig that
theydre Asuperiorodo in some way is to make an
argument. There is, however, an argument that could be made aboutthe St one s 0
longevityd see #6 belowd that does give the arguer some cultural/critical
evidence to track down.) Third, the thesis must be specificd its claim can only be
substantiated if it establishes specific terms.
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°H V@MS SN GNKC XNT®Re cGaaMeéOspendinglso
much time formulating thesis statements from the career, music and cultural
critigues of John, Paul, George, and Ringo, the syllabus should offer a few thesis
statementmodel s derived from the reading | 0O0ve be

1) Whereas Pat Boone, the Crew-Cuts, the McGuire Sisters and other 1950s
musical performers have been subjected to substantial criticism for
fi ¢ o v @thei songs of black musicians and profiting from them on a level
that the original writers/performers never could, the Beatles were less
frequently criticized for their cover versions of Motown and other rhythm
and blues songs. There are many reasons for the divergent response,
one of which is implicit in the Iyrics of
ANell, ] 6 ve b e e tomyradotfoetwa ontldree years,
andt he mupsliacgtdonggonebadi t 6s offending to my es
But then kids came over from the Mersey River
Made us think back till then, so | etds pu
and think about the blues and start all over again,
With that good time music, like we played so long ago,
Whoa, donét you know, oh yeah,
With that good time musicd y es, i1t 6s back on the radio.
2) Thefactthat Geor ge Harri sonb6s compositions as
matured from t he s odne vBhoa th\btr theNBeades)(f D o n
to fAiSomet hi ng, 0 @ HAbbeg Ro@d meas dt Al Suddi(ngs
PasGcGon Harri s on 6 ssufgestsshatattorialantha | b u m)
Lennon-McCartney school of pop song composition inspired significant
songwriting growth in Harrison. Most biographies of the band or of
Harrison indicate, however, that the Beatles lead guitarist believed that his
songwriting career was as often suppressed by his enrollment in the
worl dds most famous rock band.
3) Many reviewers of McCar t n d-lpwiess in the Dirt (1980) contended that
working with Elvis Costello had had much the same influence upon
Mc Cartneyds song c olepnonshadthadpopnodding hinat J o hn
away from his tendencies toward producing romantic ballads and upbeatly
sentimental tunes that sometimes border on the trivial. Rumors surfaced
about the possibility of a reunion of the
place, but, however unlikely it was that Harrison and Starr would have
agreed to the reunion, the impossibility of this version of Beatles Il would
be clear to anyone who knows the careers of McCartney and Costello up
to the early 1980s.
4) Cynt hia Powel |l Lennonds memoir of her | if
Lennon, John, reveals its author to be a very decent Liverpudlian who, out
of a completely sincere love for her husband, got caught up in a cultural
whirlwind she never really understood very clearly, through a man she
seems to have understood even | ess well
and of theirson, Julian, i s comprehensible only in ter



constant, compulsive need to rebel against those parts of his life with
which he once identified himself.
5) Although Lennon tended to describe Yoko Ono as his soulmate and the

love of his life, his characterization on A God, o 0fi akdsamneamet

may better summarize their relationship. Despite her reputation as an
experimental artist, Yoko turned out to be a very levelheaded and self-
interested businesswoman who (often to the disadvantage of Cynthia and

Ju i an) compensated for her handsbandods
incapacity with financial matters by keeping a very tight hold on the

i f

Lennon estate both before and after her

6) The decades-old debate-wh od6s better ?: thwne®eat |l e
is utterly pointless, since we donodt
listen to both bands with pleasure. In terms of longevity, the Stones
prevail hands down, of course, having produced roughly four aloums to
the Beatles every one, but it could be argued that the Stones have paid a
high price for their longevity, both in quality of product and in their impact
on contemporary culture. The Stones unquestionably deserve the

S

or

have

sobriquetofigr eat est rock group on thoem pl anet,

the changes in the music industry in the late 20"/early 21 centuries, and
although they can still be counted on to fill every venue in which they
appear, their recent albums have seemed to matter only to their most
devoted fans, and in cultural terms, Jagger and company no longer
represent much other than their own musical past.

What these thesis statements do, in addition to expressing substantial critical
claims, is to tell the writer where to begin looking for evidence to support her/his

centralargument. (I f your thesis statement doesndt pli
toresearch, it 6s omellgsfined igrms, prababty.h Winagthese

statements also demonstrate is that you will never be writing about the entire

career of the Beatles;y ou 6 | | be |l ooking to take a manage

career( or a portion of and@mcomeanbxpartdomrsthatt Byr e er )

mid-semester, youoll need to have sthemked out

career which will be your area of specialization.

° SGHMFR VD R @HC Besduse @xses%are often inspired by
excellent conceptualizations of the Beatles and their career with which other
writers have psawveryiseestive list of snapsleots ef @nd
culturally-based insights into the Beatles which nicely exemplify some of the
intellectual and musical/technicalhandl es wi th which weol |l
band this semester:

Al would be accused of not | oving enou
talking to a member oftheopposi te sex for too | ong. J
possessiveness were at times unbearable and | found myself a quaking, nervous

wreck on many an occasiond so much so that the thought of going to college the
following day filled me with fear and dread. | just had no idea what was in store
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for me. It was such a strange love | had for John. | was totally under his spell

but | was really quite terrified seventy five percent of the time. He tested me to

the limits of my endurance. The one thought that kept me going during that time

was that iif | could |l ast it out, Johnds fait
he could believe in just one person, he would be well on the way to calming his

troubled spirit, and | desperately wanted to see him at peace with himself and the

worl d, for his sake and Amwistia bennprf,inidike Cynt hi a
Evans, ed., The Beatles Literary Anthology [London: Plexus Books, 2004, 18]).

AThese I deas about art neatly coincided w
rationalize [Lennon 6s] own gut instinct, which was al
rather than technique as a prime criterion for artistic activity. All through his
careerd from his art studentdayswhen he i gnored Orea-l 6 painti

the-cuff cartoons and championed Stuart as a bass player because he had the

right o6attitude, 6 to his O6stream of consciou
promotion of Y ogkminiDal muicaltaleatg eth nondés 1 nspiratd.i
was to let intuition and inspiration rule; the rest would follow. With the

partnership of the more workmanlike McCartney and the in-built discipline of

writing for a working group, follow it wusual
Mike Evans, The Art of the Beatles, The Beatles Literary Anthology, 28]).

fl would say to the others when they were all depressed or we were

depressed and thinking we were going nowhere and this is a shitty deal and

webre in a shibdbOkagr-é&el agsr wbmre i s it webor
0To thennhypypd Polhey 6 dAmeriaay yoiceasn pseudo
Wherebat, fellas?d
O0To ttolpgpper most of the poppermost! 6
ORi ght! d and we 6 d(Lenoh, Beattes Anthabofy 1 heer up. 0

AThat 6s typical of meaeulho[tted asuk imgr at @ ot
silly of me to stay in the hotel. |l t s just
keeps saying heo s irfutore, but he mestbe lsetaase heisays t h e
it so often. The troubl e buthe wattsemine,&do.t s t he f a
Hebés so selfish. |l tés his biggest fault. He
real and the PB@mhsdowamrse fant@sythe troubl e wi

| first met them, | liked them all. Then, when | found out I liked Paul the best, the

others became MogGaytwietybsmear UDapeAdhery s gi r | fri
guoted in Robert Freeman, The Beatles: A Private View (New York: Mallard

Press, 1990, 30).

AJust as it repr esertylstraitsin@luotheni nat i on of e
domains, the | ate 1963 si nauhnearizesethe Want t o
Beatl esd6 approach to tone-Sallvdn®Gmow t aken i n th

ascendancy. Vocally, we note that Lennon provides a retransition and
McCartney adds a descant line to the second bridge, which initially Lennon sang
al one. Harrisonds guitar work includes bent



effect in the bridge. Lennon plays an organlike Rickenbacker compressed just as

it had been on &MBCamméytproBlestutusual dadlde-sidps on

the bass in the bridge, as he had in the dar
Do6é and as he would only in rare spots there
chromatic bass overdub underneath his bent-note suffixes, increasing the drive

to the cadence on the ambivalent median chord. Hand-claps complete the early

Beatles references.o(Wal t er Everett, APainting Their RO
The Beatl esd Expl Readihgithe Beatesd: CulturahBiudies, 0 i n

Literary Criticism, and the Fab Four, ed. Kenneth Womack and Todd F. Davis

[Albany: SUNY Press, 2006], 75.)

AThough they had convinced their fans in L
swaggering impersonation of Rocker nihilism, under the leather, under the skin,
the Beatles were quintessential Mods: young men who had rejected the
sanctioned avenues of advancement as too narrow, too compromised, and
simply too boring to pursue. Their idea of success was an all-or-nothing affair.
But until they metupwithBrian Epstein, the Beatles hadndt ¢
from here to there. Of all the contributions Epstein would make, none was more
critical than his insistence on dusting the last residue of anachronism and
provincialism from their shoulders and putting the Beatles in suits. For the
change in dress corresponded to a change in outlook and attitude. It allowed the
Beatles to see themselves in a new light, suddenly looking like young men on the
verge of adulthood whose lives were just beginning, not just beginning to close
ino (JonatCrmeammtGABwlyd Me Love: The BfNew |l es, Br |
York: Harmony Books, 2007, 133-4]).

AWe were driving through Colorado. We had
Top Ten hits were Beat | ehngsnebodgwgas doing. They wer e
Their chords were outrageous, just outrageous, and their harmonies made it all
valid . . . | kept it to myself that | really dug them. Everybody else thought they
were for the teenyboppers, that they were gonna pass right away. But it was
obvious to me that they had staying power. | knew they were pointing the way
music had to go. Il n my head, the Beatl es wer
Freeman, 101).

fOccasionally 16d hear [Lennon] working ups
to live on the sofa with his guitar, feet up on the armrests, surrounded by scraps
of paper. Hebés play me r ecodMaghaandthéni s f avor

Vandellas, Smokey Robinson and the Miracles, Arthur Alexander, Buddy Holly,

the Ronettes, Bo Diddley, the Coasters, and the Drifters. He saw that as my

education. Thendownstairs hedd | i sten tds, masiyjaez of my r ecao
thend Charlie Parker, Lester Young, Miles Davis, Clifford Brown, John Coltrane

and Art Bl akey. But Johmitwdsihdad didsic. Helkedt e t o | a
the sex and emotions of rock 6én roll o (Freen



AAl most | nBoteRepparwwalsy certi fied as proof that
musicd or at least this alboumd was Art. But what mattered was the conscious
creation of the event, the way in which the summing-up-the-spirit-of-the-times
style of the music (which for the most part has not survived its time) was perfectly
congruent with the organizing- the-spirit-of-the-times-manner in which the album
was released and received. Which is to say that Sgt. Pepper, as the most
brilliantly orchestrated manipulation of an audience in pop history, was nothing
less than a small pop explosion in and of itself. The music was not great art; the
event, in its intensification of the ability t o respond, waso (Greil M
Ver si on o f from fike RdlihgaStome,lllostrated History of Rock & Roll,
in June Skinner Sawyers, ed. Read the Beatles: Classic and New Writings on the
Beatles, Their Legacy, and Why They Still Matter (New York: Penguin Books,
2006, 81]).

Al was used to the situation where t
read, and after | 6d read it, somebody e
Presley and others of that ilk . . . The king is always killed by his courtiers, not by
his enemies. The king is always overfed, overdrugged, overindulged, anything to
keep the king tied to his throne. Most people in that position never wake up.

They either die mentally or physically or both. And what Yoko did for me, apart

from liberating me to be a feminist, was to liberate me from that situation. And
thatds how the Beatl es. Not because Yoko spl
showed me what it was to be Elvis Beatle and to be surrounded by sycophants

andslaveswh o are only interested in keeping the
a kind of deat Rewsweek dhbtober 18380, ouomted in Peter

Brown and Steven Gaines, The Love You Make: An I nsiderds
[New York: McGraw-Hill, 1983, 285]).

he ne
| se

Al't was the rooftop concert with their ha

Ringo in a red plastic raincoat, George in g
fur coat. It was four musicians playing together as no four musicians ever could
oreverwould agai n. It was voices singing 60One A

on truant afternoons at Fortlin Road. It was slow motion guitars in biting wind as

John summed up their gift to their generation, all those World War Il babies

whoodod t houghthitnhge raeh enaads bnuott gr ayness and r at
had a good time. Everybody had a wet dream. Everybody let their hair down.

Everybody saw the sun shine. I't was 0Get E
finally found their way up to the roof, as the drumbeat failed, the electricity was
turned off, and the derisive Lennon voice speaking in mock humility to Larry
Parnes, all those years ago at the Ja
much for the group and ourselves, and | hope we passed the audit i on 6 0 (
Norman, Shout!: The Beatles in Their Generation [New York: Fireside Books,
2006, 449]).
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©°SGD VNQUwed Beatl esd Twelve BritishORel eases
APl ease P(1863d)se Meo
With the Beatles (1963)
A Hard Da@(I%®4 Ni ght
Beatles for Sale (1964)
Help! (1965)
Rubber Soul (1966)
Revolver (1967)
Sgt. Pepper 0sClub®ane (19%7) He ar t
The Beatles [White Album] (1968)
Yellow Submarine (1969)
Abbey Road (1969)
Let It Be (1970)

° O@ODQA @BJ V[§HSEMIGAr required texts
Booth, Colomb, Williams, eds., The Craft of Research (Chicago: U of Chicago
Press, 1995)
Mike Evans, ed., The Beatles Literary Anthology (London: Plexus Books, 2004)
Jonathan Gould,Cand6t Buy Me Love: The B@ew |l es, Brit
York: Harmony Books, 2007)
June Skinner Sawyers, ed. Read the Beatles: Classic and New Writings on the
Beatles, Their Legacy, and Why They Still Matter (New York: Penguin Books,
2006)
Kenneth Womack and Todd F. Davis, eds. Reading the Beatles: Cultural Studies,
Literary Criticism, and the Fab Four (Albany: SUNY Press, 2006)

°H RGNTKC»%UD JMNVM ADSSDQ»
Our mentor is Rosie Huddleston, a senior English major and fine arts minor. She
is working on an honors project in English with Professor Sarah Gates, and she
gets to call San Francisco home. Rosie will announce her office hours in the
seminar, but Monday mornings 10-1 is one tentatively scheduled period.

°What Goes On ». Seminar expectations
°H B@KK XNT Q:até@lari2e>policy. We meet forty-two times this
s e me st ellget fulyatemdance credit for attending thirty-nine of those
sessions, or, in other words, youore all owed
the Beatles, so what are you missing three seminars for?
° H%L @ K shRubegeused absences voids the attendance policy and
insures the persistent absentee a failing grade in FYS 188B,soiCr y Baby Cry. 0
°RGD R@HC RGED aRs@HQ»ar ti ci pati on. Il tdéds a semi
our knowledge to each other in informal and formalways. Si nce it ds surely
that AEverybodyds Got Something to ahdi de Excep
your monkey should participate actively in class discussions, and will gain 50
points on your final average for doing so. A self-comportment characterized by
ANoO Repl y o nopattitipatorepeiotd. t i n



° CNM¥%S KDS L D sé&nnhdrisins Qre expected to keep up with an
ambitious reading list. Because it seems ludicrous to prepare quizzes on the

Beatles( i What affect did Paul McCartneyds move
basshaveon t he Beat )] els®l mMudo c®9 onl ystudéntsi t becor
arenodt doing the reading, or arenodét reading

°VG@S XNT¥»%QD CAddighhRents
°HM L X HKudte dtwdpage essay on the significance a song, piece of
music, record album, concert, musical group, or performer has had in your life.
(Due in my Richardson Hall mailbox [RH 102] by 4:00 p.m. on 1/25.)

° H¥%L KNNJHMF S GQNTBbaskd vpdhTive Sources listed at the end
of your 3-4 page essay, write a character sketch of one of the Beatles, pointing
up significant experiences in his life leading up to joining the band and explaining
what rol e he pl avgraldynamis. (Dbedn nty Riohdrdsen Hall
mailbox by 4:00 p.m. on 2/7.)

° H.2K K FDs&hoose an essay assigned for the seminar and critique the
argument it makes about the Beatles. We 6 | | t al k about good candi
assignment in the seminar, but it would be better to choose self-contained

essays rather than chapters from books or reviews of albums because the thesis

of the work may not emerge clearly in the se
may lack a clear thesis. (Due in my RH mailbox at 4:00 on 2/21.)

° NMKX @ MNQS GDQMwrieNMrEical®ssay on a Beatles song of
your choice. The Covach and Everett essays, although more technical than |
expect you to be, should inform your essay, which attempts to describe what the
song is trying to do and how it attempts to do it. (Due in my RH mailbox by 4:00
on 3/7.)

Thesis Statem ent #1 due 3/13

Annotated Bibliography: a bibliography of at least fifteen works that may appear
in your final project with annotations indicating what the primary thrust of the
work in question is. (Due in my Richardson Hall mailbox by 4:00 p.m. on 3/25.)

Thesis Statement #2 due 4/4

° @KK SNFDSGDQwMNWVe9a review essay on one of
You might choose one that wedve already disc
youbdbve presented, however), or one of the ma
postdat ed the groupdbs breakup, or one of the A
ignoring. Youb6re evaluating the album more in terr
relevance than its relevance to the 1960s, so consider it in comparison with
contemporary rock rather t han i n the context ofAst he Beat
is the case with all assignments in the seminar, this one must have a controlling



idea,apointor thesis that youdre attempting to c
often means asking the question, who6 s doi ng what to whom in t
how is it getting done? (Due in my RH mailbox on 4/11.)

° @RJ L D VIuKng 9pring break, interview someone who was alive during

the years of Beatlemania, and return to class on March 25 with a substantial

summary of what your subject said about the band, about the mania, about what

the Beatles phenomenon meant to her or him. Your subject needs to have had a

particularly significant emotional response for your interview to be illuminating;

those who merelythought it all just a bit much arenodot ¢
effective interview.

°H V@MS SN SDKelch studantisOresponsible for two formal oral

presentations during the semester:

© SVN NE thAeRrst9ral presentation will be a presentation to the seminar

on one of the Beatlesd twelve British al bums

(For reasons wedl | YeliowSubmsasnei snd6hecenrmi dar ed
equal to the other albums, so weodll discuss
aboutthe movie.)| 61 | the Tersy 8heridan and the Beatles recordings in

order to model what the presentations might be like, and two of those albums will

be presented by special guests: Michael Farley of the Music Department will do

the honors with Rubber Soul, and Marc Priewe of the English Department will

present Abbey Road. The other nine albums will be presented by groups of two
students, who wil/ pl ace the aldndim in the co
social context while also drawing from the numerous song guides on reserve in

ODY (see reserves list) to provide insights into the various tracks on the album.

The reports should reflect an awareness of t
concern: the bandds inconstant mbvements 1in
transgression and rebellion. Each presentation should include the preparation of

a two-page handout summarizing critical responses to the album and other

background that other students might quote from in their final projects.

A As k Me thadbcpnal oral report will be a thirty minute presentation of your

final project during the final three weeks of the seminar. The presentation should

include video and audio clips related to your thesis, and it needs to include an

effective audience interactive component as well.

© SGD D Nhe finfl project. By spring break, you will have completed the first

draft of the thesis statement that will culminate in your final project. We 61 | s pend

lots of time on formulating theses,and youdl | have torewsyg opportur
and improve your thesis statement, including the two submissions on 3/13 and

4/4. Because weol | be | ooki ntgal ghénontehagheyBe at | es ar

embodied from numerous points of view, your final project will be expected to
assume a familiarity with many of those perspectives and will itself perceive them
from a critical rather than adulatory perspective; the final project will draw heavily
on your research but also on class discussions. The culminating essay will be



10-12 pages, and will include the annotated bibliography you prepared earlier in
the semester as well as a bibliography of works cited in your project.

The final project, along with your Beatles binder, is due in my office on Monday,
May 5, by 4:30 PM. No work will be accepted for FYS 188B after this deadline.

°All |l

BLUBPBNS SN CN»9
Semester Schedule

1/22 In the Beginning . . .

1/23 C a nBuy Me Love, 1-16
Coleman, Read, 195-203
Film: Look Back in Anger, 4, 7,
11 (SLU network)

1/24 Beatles Literary
Anthology, 1-60; Wilde,
i Mc Car Rend, 243-63

Ailn My Lifeodo d
1/29 Beatles Anthology 1 1/30Canét Buy Me | 1/31 Album #1: Please,
(7,4,11 SLU network) Love, 17-53 Please Me
Read the Beatles, 5-39 | Beatles Anthology 2
Film: Saturday Night and
Sunday Morning, 1/25-27
25 Candt Buy 90Me | 2/6 Booth, Colomb, Williams, 2/7 Album #2: With the
123 Preface, and A R| Beatles
Researchers, an
Craft of Research, 1-27
Meeting with Joan Larsen, Al &m Looking T
Director of Research Instruction, | due 2/8
oDY
2/12 Candét Buy, Mgq213A Har d Da gdrs, | 2/14 Album#3:A Har d
229-48 in Read, 56-60; Y ul e, 1] Night
Wh o Fr aimiedtlesd
Literary Anthology, 108-10
2/19 Steine m, A Be at | 2/20 Booth, Colomb, Williams, 2/21 Album #4: Beatles for
Kane , fi St Read, G r | Craft of Research, i As ki | Sale
77 Questions, Find
29-82 Meeting with Joan
Larsen, Director of Research
Instruction, ODY Al o6l 1l Get Youbo
2/26 2/27 Help! 2/28 Album #5: Help!
Tynan, Help! in Beatles Literary | Cov ac h, AFrom
Anthology, 144-6 Reading, 37-54
3/4 Everett, APai nt i n(3/5 3/6 Album #6: Rubber Soul
Room in a Colo
Reading, 71-95
AOnly a Northe
due 3/7

1C




3/11 Beatles Literary
Anthology, 164-96

3/12 Canot
66

B u vy, 349te

Midterm Course Evaluation

3/13 Album #7: Revolver

Thesis Statement #1 due
3/14

3/16-24 dAl 611 Fol

Spring Break

3/25fi Ask Me Why 0| 3/26 Magical Mystery Tour 3/27 Albbum #8: S gt . Pe

interviews with veterans of Wenner, Lennon Remembers, Lonely Hearts Club Band

Beatlemania Beatles Literary Anthology, 222- | Mar cus, fAnoinh
5Candt Buy 43887 L|Read,Northcutt, A SHp

Reading, 129-46 Annotated
Bibliography due 3/28

4/1Rorem fiBeat|
Wiener, i May , Rdad, 8 ,
120-41

[

4/2 Yellow Submarine
Kael , fi Me t aBeatlesp
Literary Anthology

4/3 Album #9: The Beatles:
[The White Album]
Cott, ilBelea,vif
Beatles Literary Anthology,
279-95

Thesis Statement #2 due 4/4

48Mar shal |l , #l |4/9 Final Project conferences 4/10 Album #10: Abbey Road
Reading, 9-36
Al I Toget her

4/15 Final Project 4/16 Let It Be 4/17 Album #11: Let It Be
Conferences Womack & Davisop

Reading, 97-110
4/22Aa 1 Want t o T|4/23 4/24
presentation of Final Projects
4/291 Want t o T|4/30 5/1

presentation of Final Projects

11



Grading:

°HM LX KHED» 25

° H%.L KNNJHMF SGQNTBWG XNT»
° HLKK FDS XNT» 25

° NMKX @ MNQSGDQM RBBMF »
Thesis Statement #1 25
Annotated Bibliography 50
Thesis Statement #2 25
°@RJ LD VGX» 25

° @KK SNFDSGDQ MNV»50

°© SGD D:Nr@al Project 100
Attendance 50
Participation 50

500 points




ACADEMIC HONESTY:
SELECTIONS FROM THE SLU STUDENT HANDBOOK

All students at St. Lawrence University are bound by honor to maintain the
highest level of academic integrity. By virtue of membership in the St. Lawrence
community, every student accepts the responsibility to know the rules of
academic honesty, to abide by them at all times, and to encourage all others to
do the same.

Responsibility for avoiding behavior or situations from which academic
dishonesty may be inferred rests entirely with the students. Claims of ignorance,
unintentional error, and academic or personal pressure are not excuses for
academic dishonesty. Students should be sure to learn from faculty what is
expected as their own work and how the work of other people should be
acknowledged. Instructors are expected to maintain conditions which promote
academic honesty.

Instructors have the duty to investigate any instance involving possible
academic dishonesty and must present evidence of academic dishonesty to the
Academic Honor Council rather than make private arrangements with the student
involved. Violations of the St. Lawrence University Code of Academic Honor are
administered under the constitution of the Academic Honor Council [See Student
Handbook for the Constitution].

° SGHM ENQ XNT QR\Dd&EmicHonesty

The primary objective of the University is the promotion of knowledge. This
objective can be furthered only if there is strict adherence to scrupulous
standards of honesty. At St. Lawrence, all members of the University community
have a responsibility to see that standards of honesty and integrity are
maintained.

Students who respect academic honesty and who are orderly and meticulous
in their treatment of both their own work and the work of others should anticipate
no difficulty with cheating, plagiarism, or other forms of academic dishonesty.
Borrowing ideas or language from others is acceptable scholarly practice and in
many instances actively to be encouraged.

Academic dishonesty generally arises from one of two sources: either a
student has knowingly cheated or plagiarized or he/she has been careless or
slipshod in discriminating between his/her own work and that of others or in
acknowledging sources accurately. These latter difficulties are easily
circumvented. Any standard handbook on English usage or term paper writing
manual will furnish a methodology as well as appropriate internal reference,
endnote, or bibliographical forms (cf., for example, the Harbrace Handbook, A
Guide to MLA Documentation, or Writers Inc.).

Academic Honesty

A major objective of the University is the pursuit of knowledge which can be
achieved only by strict adherence to standards of honesty. At St. Lawrence, all
members of the community have a responsibility to see that these standards are
maintained.

13



°XNT B@M¥%S CN asade@@tsc Dishonesty
1. It is assumed that all work submitted for credit is done by the student unless
the instructor gives specific permission for collaboration.
2. Cheating on examinations and tests consists of knowingly giving or using or
attempting to use unauthorized assistance during examinations or tests.
3. Dishonesty in work outside of examinations and tests consists of handing in for
credit as original work that which is not original, where originality is required.
The following constitute examples of academic dishonesty:
a) Plagiarism: Presenting as one's own work the work of another person - words,
ideas, data, evidence, thoughts, information, organizing principles, or style of
presentation-without proper attribution. Plagiarism includes paraphrasing or
summarizing without acknowledgment by quotation marks, footnotes, endnotes,
or other indices of reference (cf. Joseph F. Trimmer, A Guide to MLA
Documentation).
b) Handing in false reports on any experiment.
¢) Handing in a book report on a book one has not read.
d) Falsification of attendance records of a laboratory or other class meeting.
e) Supplying information to another student knowing that such information will be
used in a dishonest way.
f) Submission of work (papers, journal abstracts, etc.) which has received credit
in a previous course to satisfy the requirement(s) of a second course without the
knowledge and permission of the instructor of the second course.
Claims of ignorance and academic or personal pressure are unacceptable as
excuses for academic dishonesty. Students must learn what constitutes one's
own work and how the work of others must be acknowledged.

St. Lawrence students are required to sign the following statement prior to
registration for classes:

"l hereby acknowledge that | have read the above document and | understand
my responsibility in maintaining the standards of academic honesty at

St. Lawrence University."

First-Year Program Philosophy and Goals 2007-08

A residentially-based, interdisciplinary first-year program is an ideal
environment for beginning the four-year process of developing the complex
intellectual and social skills that are at the heart of a liberal education and the
habits of considered values and engaged citizenship that such an education
should produce. The First-Year Program (FYP) and First-Year Seminar (FYS)
are the core of our institutional commitment to improving your ability to engage in
critical inquiry and research, to design and deliver written, spoken and/or visual
texts that demonstrate rhetorical sensitivity, and to be sophisticated readers,
listeners, and viewers of the texts of others. We believe that these same
competencies can help develop your ability to communicate across differences
(e.g., race, gender, sexual orientation, class, ethnicity, political views) as you find
ways to live and learn together in the residence halls and as engaged and

14



ethically reflective citizens both during and after your college years. These goals
should be understood as the first step in our work with you over a four-year
process of helping you to meet the Universit

We hope to help you see that writing, speaking, research, and interacting
with others are rhetorical endeavors. Effective communicators are, by definition,
rhetorically sensitive. Rhetorical sensitivity means understanding that all
communication, whether formal or informal, involves having to make choices
about your messages, whether written, spoken, or visual. To become an
effective communicator, you need to recognize that the creation of a meaningful
and powerful message involves both a creator and an audience, and that
therefore the voice you adopt in your communication, and the audience you
imagine yourself communicating to, matter a great deal in creating your
message. The choices you make in writing and speaking are central in
determining how people read and hear your voice. Becoming conscious and
reflective about those choices, and their ethical dimensions, is a central goal of
the FYP and FYS.

Working with you so that you become more rhetorically sensitive means
that you should be increasingly able to assess the requirements of a particular
task and make intentional decisions about which mode or modes of
communication and inquiry would be most effective in addressing it. To do so,
you must develop specific writing, speaking, research, and technological
competencies. To accomplish these goals, the FYP and FYS will present you
with assignments that ask you to engage in a process that involves recognizing
the rhetorical situation, planning communication strategies to address the task at
hand, composing and presenting the message, and then engaging in critical
assessment of your own work and that of others. The results of that
assessment process will allow you to rethink, restructure, and revise your work.
We further recognize that this process is not linear and that the effective creation
of texts requires that you move back and forth among these four elements of the
message creation process. This is why we require that your writing and speaking
assignments be Aprojectso that include prepa
or rehearsals, all of which ask you to continue to reflect critically on the choices
you have made in constructing your message.

This process of increased rhetorical awareness and skill development is at
the heart of the philosophical and pedagogical perspectives that inform the work
of the FYP and FYS. Because this process both transcends and integrates a
variety of specific skills, the program has a philosophical commitment to
designing assignments that ask you to integrate various modes of
communication in furtherance of the higher-level rhetorical goals in which they
are situated.

To ensure that the program is meeting its stated goals, all FYP and FYS
syllabi are read by other faculty in the program to determine if they include a
variety of assignments that forward the writing, speaking, research, and literacy
goals of the program. All FYP and FYS courses have to be approved by faculty
in the program before they are offered.
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First-Year Seminars
Research Project Learning Goals 2007-08

With respect to research skills specifically, our learning goals for the spring are

that students should:
e Be introduced to ways of conducting productive and imaginative inquiry
and research in order to become a part of the various conversations
surrounding issues.
e Learn to differentiate among the various ways that information is produced
and presented, between popular and scholarly journals and books, between
mainstream and alternative publications, between primary and secondary
sources.
e Learn how to evaluate and synthesize information, whether gathered from
traditional sources, e.g., books and journals, or from websites or electronic
media.
e Begin to develop the skills of critical analysis in the interpretation and use
of information gathered from any source.
¢ Be introduced to the ethical obligations that scholars have to both
responsibly represent their sources and inform their readers of the sources of
their information, as well as learning, and being held responsible for the
proper use of, the conventions of scholarly citation and attribution.
e Present the results of your research in written, spoken, visual and/or other
forms that demonstrate the ability to communicate effectively using the
conventions of the mode of communication adopted.
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